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community, loss of one’s job, and fines or even imprisonment in some countries.
According to http://www.plagiarism.org/ask-the-experts/fag/, in the USA “Most
cases of plagiarism are considered misdemeanors, punishable by fines of anywhere
between $100 and $50,000—and up to one year in jail. Plagiarism can also be

Research

considered a felony under certain state and federal laws. For example, if a plagiarist
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Short Quotation jwadll lad¥|

Academic writers need to be cautious in their claims. In this respect
vague language is important as “it allows claims to be made with

due caution, modesty, and humility” (Hyland, 1994: 241).
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thewr weaknesses and strengins and make more crorts to mect e god
learning process. Guskey (2003: 9) describes the integration between teaching

and assessment in the following way:

To become an integral part of the instructional process, assessments cannot be a
one-shot, do-or-die experience for students.

_ Instead. assessments must be part of an ongoing effort to help students
learn. And if teachers follow assessments with helptul corrective instruction, then
students should have a second chance to demonstrate their new level of
competence and understanding. This second chance helps determine the

effectiveness of the corrective mstruction and offers students another opportunity

to experience success in learning. Guskey (2003: 9)

For the purpose of illustrating how assessments "influence and inform"
purp g
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“a second chance to demonstrate their ... level of
competence and understanding”
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“a second chance” as Guskey (2003: 9) states “to
demonstrate their ... level of competence and
understanding”
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4. Conclusion of a discussion, analysis, etc
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2.11.4.Teaching Speaking

Since the teaching process s interrelated with the assessment process, then it
is important to tackle some main points regarding teaching speaking. The
following pointsare devotedto such purpose.

2.11.4.1. Principles of Teaching Speaking
In order to decide what (and how) to teach in speaking classes, Lazarton
(2001: 104) lists four main questions for a teacher to consider. They are:
1. Who are the students? (i.e. the level of the students being taught)
2. Why are they there? (ie. the purpose behind the course)
3. What do they expect to learn? (i.e. the final goal of learning)
4. What am I expected ro teach? (i.e. teaching activities and tasks)

The level of students and the goal of the course are essential factors in

specifying what kind of .activities and tasks (let alone
assessment) to apply and use in the classroom. For non-academic adults,

teachers concentrate on "survival English and basic communication functions”

(ibid). while with the academic ones (just as the population targeted in the

present study). "practice in activities such as leading and taking part in
discussions and giving oral reports” should be the focus (ibid). Accordingly. the
techniques and activities adopted in the empirical part of this study focus on

group discussions and training to give conclusions of discussions orally

2.11.4.2. Teaching Speaking in the Communicative Approach
Among the various approaches and methods applied in language teaching,

the communicative approach seems to be the dominating one. Nevertheless,

applying it inside the classrooms may vary from one teacher to another

(Richards 2006:2). A dingto the icative approach, the basic target
ofthe teacher is to enable the students to acquire communicative competence.
The icative p .in turn, Ip four sub p ies,
they are:

: covers the 1 forms and structure

ip

communication and conversational strategies. In conclusion, conversation

(including grammar, vocabulary, and phonology) classes may be looked at as practice courses more than being learning ones. In

this case, teachers of conversation are highly encouraged to let students take

I

Sociolinguistic competence: rules that go beyond the linguistie forms

part in daily discussions. that is to say, to let them speak. However, there are
several GITTicuTTies (hat may cRAllenge the reacher, especially when teaching

speaking to EFL learners in a non-English environment. In such cases, all the

to focus on social meanings of expressions

s

. Discourse competence: rules that deal with the "interconnectedness”

of the textincludingits coherence (the organizationand structure of a students share the same mother tongue and lack practicing English except inside

hesi d
text) and the (how are together to form the classroom. Nunan (1993, eited in Lazarton, 2001: 110) clarifies that the
larger texts). challenges that may face an EFL teacher in such homogenous EFL classes are:

4. Strategic competence: rules and strategies that help communication to 1. Lack of motivation

Getting students to speak without being called on by name
The use of the first langnage

Very often large classes

Curriculum concentrating on non-speaking activities

Non native teachers

b proceed. (Lazarton, 2001 104; Savignon, 2001: 17:18)

In more practical words, Richards (2006: 3) lists the following four aspects

of language knowledge as being included within e

SRR N

* Knowing how to use language for a range of different
prrposes and funciions Lazarton (2001: 110) emphasizes that in order to face such difficulties in

Knowing how to vary our use of language according to the
setting and participants (e.g., knowing when to use formal
and informal speech and when to use language
appropriately for written as opposed to spoken
communication)

Knowing how to produce and understand different types of
texts (e.g., narrative, reports, interviews, conversation)

Knowing how to maintain communication despite having
limitation in one's language knowledge (e.g., through using
different kinds of communicative strategies)

Accordingly. to help improving s
communication classes, teachers of speaki
students practice those components which the

as grammar, pronunciation, comprehensid
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